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Inclusion 

Inclusion is a term used to describe the process of ensuring equality of learning opportunities for all children 
and young people. It is a process of identifying, understanding and breaking down barriers to participation and 
belonging. Inclusion is about the quality of their experience; how they are helped to learn, achieve and 
participate fully in the life of the school. 

 

Inclusion focuses particularly on those groups of children who have historically been marginalised or who have 
under-achieved. Inclusion does not mean that all learners necessarily learn the same way or together, but that 
practices are adapted to take account of all learners' individual needs. 

 

Rationale: 

At The Hill we are an educationally inclusive school, in which the teaching and learning, achievements, 
attitudes and well-being of every young person matter. We believe that educational inclusion is about equal 
opportunities for all learners, whatever their age, gender, ethnicity, impairment, attainment and background. 
We are committed to providing an appropriate and high quality education to each child. We believe that all 
children, including those identified as having special educational needs and/or a disability have a common 
entitlement to a broad and balanced academic and social curriculum, which is accessible to them, and to be 
fully included in all aspects of school life. 

 
We believe that all children should be equally valued in school. We strive to eliminate prejudice and 
discrimination, and to develop an environment where all children can flourish and feel safe. 

 
The Hill is committed to inclusion. We aim to engender a sense of community and belonging. This does not 
mean that we will treat all learners in the same way, but that we will respond to learners in ways which take 
account of their varied life experiences and needs. 

We recognise that pupils learn at different rates and that there are many factors affecting achievement, 
including ability, emotional state, age and maturity. For example, we are particularly aware of the needs of our 
Key Stage 1 pupils, for whom maturity is a crucial factor in terms of readiness to learn. We believe that many 
pupils, at some time in their school career, may experience difficulties which affect their learning, and we 
recognise that these may be long or short term. 

At The Hill Primary Academy we aim to identify these needs as they arise and provide teaching and learning 
contexts which will enable every child to achieve to his or her full potential. 

 

Community Cohesion: 

What is community cohesion? 

Community Cohesion means working towards a society in which there is a common vision and sense of 
belonging by all communities; a society in which the diversity of people’s backgrounds and circumstances is 
appreciated and valued; a society in which similar life opportunities are available to all; and a society in which 
strong and positive relationships exist and continue to be developed in the workplace, in schools and in the 
wider community. 
 
The curriculum of our school prepares our pupils for the opportunities, responsibilities and experiences of later 
life. We consider this part of our role, and already work in ways which promote community cohesion. As 
migration and economic change alter the shape of our increasingly diverse local communities, it is more 
important than ever that we play a full part in promoting community cohesion. Our school is itself a thriving, 
cohesive community, but it also has a vital part to play in building a more cohesive society. 

 
Every school is responsible for educating children and young people who will live and work in a country which 
is diverse in terms of culture, faith, ethnicity and social backgrounds. The staff and pupil populations of this 
school do not reflect this diversity and it is therefore all the more important that our pupils have the 
opportunities to learn with, from and about those from different backgrounds. 

Through our ethos and curriculum we promote a common sense of identity and support diversity, showing 
pupils how different communities can be united by common experiences and values. 
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Objectives 
 

1. To ensure equality of opportunity for each child to succeed at the highest level possible, removing barriers 
to access and participation in learning and wider activities and eliminating variations in outcomes for 
different groups. 

 
2. To seek to eliminate harassment, prejudice and discrimination against any child or person 

 
3. To prepare each child for life beyond The Hill Primary Academy, socially and academically, equipping our 

pupils to live and thrive alongside people from many different backgrounds. 
 
4. To recognise the needs and talents of each pupil, ensuring effective identification and assessment of 

children’s needs and to provide early intervention. 
 
5. To ensure the school complies with the following equality legislation and relevant Codes of Practice and 

that they are implemented effectively throughout school: 
 

The Education Act 1996 
The Education and Inspections Act 2006  
The Equality Act 2010  
Disability and Discrimination Act 1995  
The Special Educational Needs and Disability Regulations 2014 

 
6. To ensure all members of school community feel secure in the knowledge that harassment, prejudice and 

discrimination will not be tolerated 
 

7. To maintain a climate in school where pupils feel confident that they can confide in a member of staff and 
that the allegations will be taken seriously and fully investigated 

 
8. To have agreed procedures for all staff for the investigation and recording of suspected incidents of 

harassment, prejudice and discrimination which are consistent throughout the school 
 
9. To have strategies to help and support both the victim and the perpetrator and to equip children with life 

skills to live harmoniously in society 
 
10. To teach pupils to understand others, to promote common values and to value diversity, to promote 

awareness of human rights and of the responsibility to uphold and defend them, and to develop the skills 
of participation and responsible action. 

 
11. To provide a means for children, young people and their families to interact with people from different 

backgrounds and build positive relations, including links with different schools and communities locally, 
across the country and internationally. 

 

12. To provide an educational environment, enabling disabled pupils to take advantage of a full education and 
associated opportunities 
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HOW WE PROMOTE EQUALITY 

Only in an environment where issues of equality are addressed will pupils be able to fully 
benefit from the opportunities available at schools. 

Equality of Access to learning and the curriculum 

 Encourage all children to have high aspirations about their learning and potential achievement 

 Track and monitor the progress of each pupil, to identify needs as they arise and to provide support as 
early as possible. Pupils’ attainment and progress is also monitored by ethnic group, by gender, 
language, special educational need and disability and disadvantaged pupils 

 Promote an inclusive curriculum which   reflects   the   diverse   nature   of   our   society.   Curriculum 
planning takes account of the gender, ethnicity, background, religion, any disability or special 
educational need and the language needs of all pupils 

 Raise awareness, tolerance and understanding of others’ beliefs, cultures or lives through the 
curriculum, in particular through PSHE and RE to ensure that all are pupils perceived positively by all 
members of the school community, and that SEND and inclusive provision is positively valued and 
accessed by staff and parents/ carers. In PSHE we teach our children to recognise how hurtful it can 
be to be excluded from a group situation and to realise the nature and consequences of discrimination, 
prejudice or harassment and how to respond to it 

 Provide full access to the curriculum through differentiated planning by class teachers, SENDCo, and 
support staff as appropriate. Teaching methods and styles take account of the needs of pupils from 
different groups and encourage positive attitudes to both sexes, all races and disabilities. (Except 
where disapplication, arising from a Statement or EHC Plan occurs, we aim to offer the full curriculum 
to all our pupils. (Disapplication is very rare)) 

 Take active steps to ensure that resources in all areas of the curriculum are inclusive. It promotes a 
greater understanding of diversity and equality. There is an acknowledgement of the importance of 
challenging stereotyping and discrimination in all areas of the curriculum 

 The school is aware of the impact of language on children within the school. We work with the children 
to understand the impact of the words they use, and deal seriously with derogatory name calling 
related to special educational needs or a disability under our Anti-Bullying Policy 

 Staff work in such ways as to avoid the isolation of the children they are supporting, and to encourage 
peer tutoring and collaborative learning, encouraging children to support each other and appreciate 
each other’s achievements no matter what their starting point 

 Provide specific input, matched to individual needs, in addition to differentiated class room provision, 
for those pupils with particular individual needs and/or disabilities 

 

 Enable all children to move on from us well equipped in the basic skills of literacy, numeracy and social 
independence to meet the demands of secondary school life and learning 

 Monitor pupil attendance by groups and, where necessary, use the data to develop strategies to 
address poor attendance 

 Involve parents/carers at every stage in the plans to meet their child’s additional needs 

 Involve the children in planning and in any decision making that affects them 

 Staff are vigilant, particularly at break times. They are also approachable, aiming to convey the 
message that we will listen and help them where we can 

 All staff are involved in the implementation of action against all forms of prejudice, harassment and 
discrimination. 
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Equality of Access to the Environment 

 The Hill Primary Academy is a single site school. Entrance to the building is through the main reception 
area or designated entrances from the playground. 

 There is currently one wheel-chair accessible toilet for children or adults near the main entrance area.  

 We have made sure that there are good lighting and safety arrangements for all visually impaired 
pupils. Our classrooms have been designed to provide good acoustic conditions so that the effects of 
hearing difficulties are minimised 

 Children requiring equipment due to any impairment are assessed by an occupational therapist in order 
to gain the support that they require. 

 

 

Equality of Access to Information 

 We adapt printed materials so that children with literacy difficulties can access them, or ensure access 
by pairing children/peer support/extra adult support 

 
 We provide alternatives to paper and pencil recording where appropriate, or provide access through 

peer/extra adult scribing. 

 

Disability equality and trips or out of school activities 

 We aim to make all trips inclusive by planning in advance and using accessible places
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Our SEND provision 
 

Definition of a Child with Special Educational Needs and / or a Disability 

A child has a special educational need or a disability if he/she has a learning difficulty or a disability, which 
calls for a special educational provision to be made for him or her. 
A child has a learning difficulty if he/she has: 

 greater difficulty in learning than the majority of the children of the same age or 

 a disability which hinders him/her from making use of the educational facilities provided for children of 
the same age. 

 

Introduction 
The Hill Primary Academy provides a broad and balanced curriculum for all children. The National Curriculum 
is our starting point for planning that meets the specific needs of individuals and groups of children. When 
planning, teachers set suitable learning challenges and respond to children’s diverse learning needs. A 
minority of children have particular learning and assessment requirements that could create barriers to 
learning. 

 
These requirements are likely to arise as a consequence of a child having special educational needs or a 
disability. Teachers take account of these requirements and make provision, where necessary, to support 
individuals or groups of children and thus enable them to participate effectively in curriculum and assessment 
activities. 

 
Each child’s needs may change over time. This policy ensures that curriculum planning and assessment for 
children with special educational needs and/or a disability and takes account of the type and extent of the 
difficulty experienced by the child at any given time. 

 

Educational inclusion 
 
Through appropriate curricular provision, we respect the fact that children: 

 have different educational and behavioural needs and aspirations; 

 require different strategies for learning; 

 acquire, assimilate and communicate information at different rates; 

 need a range of different teaching approaches and experiences. 
 

Teachers respond to children’s needs by: 

 monitoring the progress of pupils in the 4 broad areas specified in the SEND code of practice - 
communication and interaction, cognition and learning, behaviour, social emotional and mental 
health difficulties and sensory and/or a physical disability, identifying needs as they arise and 
to provide support as early as possible; 

 planning to develop children’s understanding through the use of all available senses and 
experiences; 

 planning for children’s full participation in learning, and in physical and practical activities; 

 helping children to manage their behaviour and to take part in learning effectively and safely; 

 helping individuals to manage their emotions, particularly trauma or stress, and to take part in 
learning. 

 
In line with the SEND code of practice our school follows a graduated response to a child’s special educational 
needs. 

 

In our school the class teacher: 

 is responsible for quality first teaching in line with wave 1 of the graduated response, to provide 
support for all pupils in the class through quality first teaching; 

 maintains and updates the SEND tracking files for their cohort, with advice and support from the 
SENDCo; 

 is responsible for initial identification of a pupil’s special needs through observation of classroom 
practice and ongoing assessment; 

 must inform the SENDCo of their concern and decide, with the SENDCo, if the school needs to 
help the pupil through the introduction of a specific intervention; 

 must provide the SENDCo with all the information in order to assist them in devising an 
effective plan; 
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 must inform the parents of the decision to involve the SENDCo and to implement further action; 

 organises the timetable, class groupings and all available resources so that the pupil receives all 
possible support to reach the targets; 

 shares the targets with the pupil (at an appropriate level) to help the pupil become aware of what 
s/he needs to achieve. 

 

In our school the Special Educational Needs and Disability Coordinator (SENDCo): 

 manages the day-to-day operation of this policy; 

 co-ordinates the provision for and manages the responses to children’s special needs and 
disabilities; 

 supports and advises colleagues regarding the need to intervene on a pupil’s behalf through the 
graduated response and waves of support implementation and review; 

 manages the school based assessment, ensuring appropriate feedback is given to teachers and 
parents; 

 monitors and evaluates the special educational needs and disability provision and keeps 
appropriate records and documentation, supported by teaching assistants; 

 contributes to and manages the records of all children with special educational needs and 
disabilities; 

 manages and maintains a range of resources, human and material, to enable appropriate provision 
to be made; 

 discusses with the head teacher the range of interventions/additional provision available and the 
management/implementation of teaching assistants and support; 

 acts as a link with external agencies and other support agencies; 

 acts as a link with parents if required; 

 arranges and attends pupil’s annual review meetings; 

 completes the documentation required by the LA and other outside agencies; 

 prepares for and attends half termly group consultation meetings with an educational psychologist 
and autism team; 

 reports on the provision of special needs to the governing body. 

 

The role of the governing body 
 
The governing body does its best to secure the necessary provision for any pupil identified as having special 
educational needs and disabilities. The governors ensure that all teachers are aware of the importance of 
providing for these children. 

 

The governing body has decided that children with special educational needs and disabilities will be admitted 
to the school in line with the school’s agreed admissions policy. 

 

Allocation of resources 
 
The SENDCo is responsible for the operational management of the specified and agreed resourcing for 
special needs provision within the school, including the provision for children with statements of special 
educational needs and disabilities or Education Health Care Plans. 

 
The Principal informs the governing body of how the funding allocated to support special educational 
needs has been deployed. 

 
The Principal and the SENDCo meet termly to agree on how to use funds directly related to statements or 
Education Health Care Plans. 
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Our SEN Support Criteria 
 

Our Two Layered Approach 
 

School Support (no individual focus plan necessary) 
Some children have a special education need which can be addressed through Quality First Teaching and day 
to day class interventions. For example a dyslexic child might need coloured paper to enable them to work 
effectively; another child might need a ‘now and next’ board to help with their learning. When these small 
adaptations are made for the child, they require no further support. Such children are placed on our school 
support register. No individual focus plans are written. Details of their needs are kept by the SENDCo and 
class teachers, and passed between teachers as part of annual transition. Our SENDCo undertake ongoing 
monitoring to ensure these adaptations are in place and continuing to have the desired impact. 

School Focus Support (Individual Plan necessary) 
The triggers for placing or deciding to implement a School Focus Support Plan could be the teacher's or 
others' concern, underpinned by evidence, about a child who despite receiving differentiated learning 
opportunities: 

 Makes little or no progress even when teaching approaches are targeted particularly in a child's 
identified area of weakness, despite appropriate interventions at group and individual level 

 Shows signs of difficulty in developing literacy or numeracy skills which result in poor attainment 

 Presents persistent emotional or behavioural difficulties which are not improved by the behaviour 
management techniques usually employed in the school; 

 Has sensory or physical problems, and continues to make little or no progress despite the provision of 
specialist equipment. 

 Has communication and/or interaction difficulties, and continues to make little or no progress despite the 
provision of a differentiated curriculum. 

In addition:- 

 A consensus of opinion, (based on discussion between the SENDCo, teaching staff, parents/carers and, 
where appropriate, the pupil) that the pupil is working well below age-related expectations in their area of 
need. 

 It is necessary to enlist pupil-specific external advice 

Pupils Starting School for the First Time : 

Where a child entering Reception presents an obvious cause for concern, it may be necessary to place 
her/him on an SEN focus support plan immediately, whilst observing the child closely and gathering as much 
information as possible. Subsequently, it may be possible to remove the child from the SEN support plan or a 
graduated approach to meeting the child's needs may be required, as for any other pupil. 

Where a child is already known to specialist services, information should be available to guide the school in 
making appropriate arrangements to meet that child's needs. The continued involvement of a service would 
mean that the child would be placed on an SEN support plan 

 

Evidence:  
 
Evidence of approaches used is essential as it guides next steps actions for each child. It should be 
available for review by:- 

 
 the SENDCo; 
 any support agencies from whom pupil-specific intervention is to be sought 
 ultimately as evidence towards the need for an EHC Plan 

For some children there will be additional evidence relating to specified difficulties such as:- 

 School records from subject areas requiring a specific skill; e.g. technology, art, PE, writing - where fine 
motor co-ordination is required. 

 Documented evidence of behavioural and/or emotional difficulties, showing lack of improvement, or 
deterioration despite appropriate interventions. 
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Assessment 
 
Early identification is vital. The class teacher informs the parents at the earliest opportunity to alert them to 
concerns and enlist their active help and participation. The school uses a graduated response that 
encompasses an array of strategies to meet the child’s special educational needs: 

 

Quality First Teaching: the class teacher identifies children who are not making the expected progress and 
consults with the SENDCo; 

 

Early intervention – small group teaching: the class teacher identifies children who may benefit from an 
intensive, structured programme of work. Children may also be provided with additional resources, either 
human or technical to support their learning. 

 

If adequate progress has not been made following this intervention, the class teacher will liaise with the 
SENDCo to agree appropriate provision in school. Parents will be invited into school by the class teacher 
to discuss the action being taken and how they can support their child at home. The class teacher and the 
SENDCo assess and monitor the child’s progress in line with existing school practices. 

 

If the pupil still fails to make adequate progress the SENDCo will seek parental consent and then contact the 
school’s Educational Psychologist (through half termly consultancy meetings) or the Inclusion Development 
Officer or others e.g. school nurse, to seek advice. This advice will be recorded on an individual pupil profile 
record. 

 

At the group consultation meetings, pupils are discussed (with prior parental consent) and an action plan 
formulated. The class teacher must then implement the action plan and then feedback its impact at the next 
meeting. It may be that if the school cannot adequately meet the child’s needs then further action is 
considered. 

 

Access to the curriculum 
 
All children have an entitlement to a broad and balanced curriculum, which is differentiated to enable children 
to: 

 understand the relevance and purpose of learning activities; 

 experience levels of understanding and rates of progress that bring feelings of success and 
achievement. 

 
Teachers use a range of strategies to meet children’s special educational needs. Lessons have clear learning 
objectives; we differentiate work appropriately, and we use assessment to inform the next stage of learning. 

 
By breaking down the existing levels of attainment into finely graded steps and targets, we ensure that children 
experience success. 

 
We support children in a manner that acknowledges their entitlement to share the same learning experiences 
that their peers enjoy. Wherever possible, we do not withdraw children from the classroom situation. The 
school sees this as a way of preventing the children feeling ‘different’ in a negative sense, and helps in 
building self-esteem.  This is supported in our mission statement: 

 

‘We wish this school to be a learning community where members can achieve their full potential, and 
feel valued within a caring and happy environment.’ 

 
There are times though when, to maximise learning, we ask the children to work in small groups, or in a  
one- to-one situation outside the classroom. 

 
Our school is committed to the professional development of staff (both teachers and teaching assistants) with 
regard to their knowledge and understanding of SEND programmes and support for children with specific 
needs, 
e.g. dyslexia, autism etc. 
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Partnership with parents 
 
When we identify any special need in a child, the school keeps parents fully informed and involved. We take 
account of the wishes, feelings and knowledge of parents at all stages. We encourage parents to make an 
active contribution to their child’s education. 

 
We have regular meetings each term to share the progress of special needs children with their parents. We 
inform the parents of any outside intervention, and we share the process of decision-making by providing clear 
information relating to the education of children with special educational needs. 

 

Transfer arrangements 

Foundation staff will meet with staff from local pre-schools prior to pupils starting school. Concerns about 
particular needs will be brought to the attention of the SENDCo after this meeting. Where necessary the 
SENDCo will arrange a further meeting. 

Our SENDCo meets the SENDCo from the high school during the summer term to make effective transition 
arrangements for pupils as necessary for their individual needs. 

 

Monitoring and evaluation 
 
The SENDCo monitors the movement of children within the SEND system in school. The SENDCo provides 
staff and governors with regular summaries of the impact of the policy on the practice of the school. 

 
The SENDCo is involved in supporting teachers involved in deciding on and implementing appropriate 
provision for pupils with Special Educational Needs and Disabilities. The SENDCo and the Principal hold 
regular meetings to review the work of the school in this area. 

 

 

Please see appendix: - 
 
GUIDANCE TO TEACHING STAFF - 
Steps Towards Identifying a Child needing support that is additional to and different from  
his/her peers 
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Our Procedures for Dealing with Harassment, Discrimination or Prejudice 
 

At The Hill Academy Primary we will not tolerate harassment, discrimination or prejudice of 
any nature, including:- 

 Racial harassment, discrimination or prejudice 

 Gender harassment, discrimination or prejudice including transgender harassment, 
discrimination or prejudice 

 Disability harassment, discrimination or prejudice 

 Sexual orientation harassment, discrimination or prejudice 

 Religion or belief harassment, discrimination or prejudice 

We have agreed procedures for dealing with such incidents. 

Pupils who are victims of harassment, discrimination or prejudice may show changes in behaviour, 
such as becoming shy and nervous, feigning illness, taking unusual absences or clinging to adults. 
There may be evidence of changes in work patterns, lacking concentration or truanting from school. 
Pupils are encouraged to report harassment, prejudice or discrimination in school. 

 
Definition 

 
Prejudice is defined as adverse judgement or opinion formed beforehand or without knowledge of the 
facts, an often hostile attitude, fear or hatred towards a particular person/group of people 

 
Discrimination is defined as unfair treatment of a person or a group which advantages or 
disadvantages people because of a difference between themselves and others e.g. colour, culture, 
ethnic origin, gender, physical abilities. In its more subtle form it is as damaging as in its more overt 
form. 

 
Harassment is verbal or physical attacks including name calling, suffered by individuals because of 
differences between them and their perpetrator such as their colour, race, nationality and ethnic or 
national origins, gender or physical appearance or abilities. 

 
Dealing with Incidents 

 
The following steps are taken by the school when dealing with incidents: 

 

 any incident/allegation will be dealt with immediately by the member of staff who has been 
approached, using the consequences set out in the behaviour policy 

 

 if discrimination, harassment or prejudice is suspected or reported, the incident will be 
reported to the Principal or Vice Principal and a plan of action will be agreed and 
appropriate records are kept 

 
 measures will be used as appropriate and in consultation with all parties concerned, in line 

with the school behaviour policy and anti-bullying policy 
 

 Incidents which are prejudice-related are reported to the governing body termly 

http://en.wiktionary.org/wiki/judgement
http://en.wiktionary.org/wiki/opinion
http://en.wiktionary.org/wiki/beforehand
http://en.wiktionary.org/wiki/fear
http://en.wiktionary.org/wiki/hatred
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Roles and Responsibilities 
 

The Inclusion Policy outlines the roles and responsibilities of everyone involved and connected with 
the school, so that each individual knows what is expected of them. Promoting equality and raising 
the achievement of all pupils is the responsibility of the whole school staff. 

 
Governors 

 
The governing body of the school has agreed this policy and receives reports from the Principal on a 
termly basis in the Principal’s Report on: 

 

 incidents related to equality 

 current SEND provision and action 
 

The governors are responsible for making sure the school complies with the relevant equality 
legislation and will assess and monitor the impact of this policy annually. 

 
The governing body will make sure the school Equality Scheme and its procedures are followed. 

 
One member of the governing body will have responsibility for monitoring this policy, acting as the 
designated governor for equality and SEND 

 
Principal 

 
The Principal is responsible overall for: 

 

 dealing with discrimination related incidents and in his/her absence the Vice Principal. 

 making sure the equality objectives are readily available and that the governors, staff, pupils, 
and their parents and carers know about them. 

 making sure all staff know their responsibilities and receive training and support in carrying 
these out; and 

 taking appropriate action in cases of harassment and discrimination, including  
prejudice-related bullying. 

 
Staff 

 
All staff are responsible for: 

 

 dealing with prejudice-related incidents; 

 being able to recognise and tackle bias and stereotyping; 

 promoting equal opportunities and good relations between people from different groups; 

 avoiding discrimination against anyone for reasons of ethnicity, disability or gender including 
issues of transgender, maternity and pregnancy), religion or belief, and sexuality; 

 taking up training and learning opportunities. 
 

The details of this policy are part of the induction training for new members of staff. 
 
Parents 

 
Parents are seen as partners involving/supporting/encouraging and praising all children. Parents are 
involved and kept informed about their child’s progress and are given opportunities to meet to 
discuss this with the class teacher. Parents are invited to both formal and informal meetings about 
their child. All actions concerning a child are only carried out with full parental consent. Where access 
arrangements for parents due to issues such as language barriers, physical disabilities etc., we work 
to try to ensure they are fully included in parents/carers’ activities. 
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All parents are expected to have good attitudes towards all members of the school community, 
avoiding discrimination against anyone for reasons of ethnicity, disability or gender; 

 

Pupils 
 

 All pupils are expected to have good attitudes towards other children, avoiding discrimination 
against anyone for reasons of ethnicity, disability or gender; 

 Fully participate in all learning opportunities re-equality 
 

Monitoring 
 

 Analyse our own data on pupil progress to: 

o Ensure individual needs are being met and take further action where necessary 
o Highlight any differences between pupils from different groups 
o Decide what further action will be necessary to meet particular needs and to improve 

the performance of pupils from different groups. 
o Take action to make improvements. 

 

 Every year, we analyse the data we have on the percentage of our pupils with very low 
attainment at the end of their key stage, compared to the percentage in similar schools. We 
use this analysis to set new targets for the year ahead and at the same time to help us plan 
our provision map. 

 

 Through coordinator meetings with the SEND governor, the SENDCo keeps the governing 
body updated as to the numbers of pupils receiving special educational provision and the 
number of pupils with Statements or Education Health Care Plans as well as any pupils for 
whom a Statutory Assessment has been requested. The SENDCo also reports on any whole 
school developments in relation to inclusion and any current concerns, at the same time, and 
will ensure that governors are kept up to date with any legislative or local policy changes. 

 

 The SEN Governor leads governor monitoring of the SEN policy through sampling, 
observations and other procedures agreed annually. 

 
 Use responses from pupil and parent questionnaires to monitor the impact of our work on 

Inclusion 
 

 The monitoring system used by the school enables the school to report the relevant details 
where applicable to the Local Authority each term e.g. prejudice-related bullying incidents. 

 
Whole school monitoring and evaluation procedures will include sampling of work and observations. 
Outcomes pertinent to SEN provision and planning will be taken forward by the whole staff and used 
to build upon successful practice. 

 
Evaluating the success of the Policy 

 

Success Criteria may include: 

 A reduction in the percentage of children with very low attainment, 

 
 An increase in the percentage of children recorded as having special educational needs 

attaining age-related expectations at the end of KS1 and at the end of KS2, 
 
Dealing with complaints 

 Any complaints will be managed according to the school’s Complaints Policy.  

 This is available, on request, from the school office. 
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Appendix A: GUIDANCE TO TEACHING STAFF 
 

Steps Towards Identifying a Child needing support that is additional to and different from his 
/ her peers 

 

Being behind peers in learning does not of itself mean that a pupil has SEN. To be identified as 
having a special educational need, a pupil would be expected to have attainment and progress 
significantly below age-related expectations and / or a disability which significantly impairs access 
to the curriculum and wider participation in school life. 

 
At The Hill Primary Academy we review the children working below age related expectations in each 
year group at the end of every school term. Decisions taken about whether to put a child on an SEN 
support plan are based on evidence from the class teacher of actions taken to date (see below) and 
consideration of the following questions:- 

 

 
Is this child working below the year group expectations for 
his/her year group? Or does the child have a disability which 
significantly impairs access to the curriculum and wider 
participation in school life? 

 

 
 

Is this child making progress in line with his / her peers 
although working at below age related expectations overall? 

 

YES 

     

NO 

Can we accelerate the progress of 
this child to help him/ her catch up 
his/her peers? 

 Have we implemented small group or 1:1 
intervention to accelerate progress and 
reviewed it over 2 terms? 

YES   

 

NO YES NO 

Undertake assessment to 
identify appropriate areas 
to target and implement 
small group or 1:1 
intervention to accelerate 
progress and review at 
the next Standards 
Meeting 

Place on school based SEN 
focus support plan. Continue 
with school based interventions 
at group and individual level. 
Seek advice on further 
strategies to try from relevant 
agencies 

Undertake assessment to 
identify appropriate areas to 
target and implement small 
group or 1:1 intervention to 
accelerate progress and 
review at the next 
Standards Meeting 
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We strive to ensure high quality, inclusive teaching for all children. If a child appears to be making less 
progress than his / her peers we recognise that it is vital that evidence of actions being taken is 
collected to support any necessary future assessments:- 

 

Approach being taken by class teacher Evidence of impact on child being collected 
by the class teacher 

Step 1: Inclusive quality first teaching for all 

Teachers seek ways to address the child’s needs 
through high-quality, differentiated, personalised teaching 
within lessons (Quality First Teaching). Such teaching is 
based on clear objectives that are shared with the 
children and returned to at the end of the lesson; with 
new vocabulary carefully explained. Teachers use a 
range of lively, interactive teaching styles and make 
maximum use of visual and kinaesthetic as well as 
auditory/verbal learning. We recognise that approaches 
like these are the best way to reduce, from the start, the 
number of children who need extra help with their 
learning or behaviour. 

 

 In-class differentiation 

 Attainment and progress within the NC against 
End of Year Expectations 

 Notes from consultation and collaboration with 
parents/carers 

 Consultation with the pupil, where appropriate 

 Evidence of child’s work, marking and 
personal target setting, providing evidence of 
attainment and progress across the NC. 

 Planning provides evidence of pupil-specific 
differentiation 

Step 2: Additional interventions enabling the child to 
work at age-related expectations 
Targeted small-group interventions are planned with the 
expectation of pupils catching up with their peers. These 
interventions, sometimes from published suppliers, 
sometimes bespoke, are designed for children for whom 
a well-structured short term programme is all that is 
needed to enable them to make accelerated progress. 
Some of the interventions we use are based on 
published programmes; others are bespoke to children’s 
needs. 

 

AS ABOVE PLUS:- 
 

 Evidence of assessment undertaken to identify 
suitable targets for interventions 

 Records of the impact of interventions on 
pupils' knowledge, understanding and 
progress. 

Step 3: Additional highly personalised interventions 
This step is about intervention for children for whom 
Quality First teaching and step 2 catch-up programmes 
are not enough. It may need to be a more intensive 
programme, involving more individual support or 
specialist expertise. 

AS ABOVE PLUS:- 

 Evidence of assessment undertaken to identify 
suitable targets for interventions 

 Records of the impact of additional intensive 
interventions on pupils' knowledge, 
understanding and progress. 

At this stage the child’s information would be passed to the school SENDCo for review that all the above 
actions have been taken and are having limited impact. The SENDCo’s judgement will be based on evidence 
provided by the class teacher as above and his/her own professional judgements 

Next steps:- 
Coordinated by the SENDCo a SEN support plan will be 
agreed with the class teacher, the family and the child. 
Appropriate in house assessment will be undertaken and 
any findings will be used to inform the support plan and 
to plan the next steps for teaching of the child either 
individually, within small groups or through support in 
class. 

In addition external advice will be sought from relevant 
agencies such as Autism team, Educational Psychology 
service, Inclusion Development officer and their 
recommendations will be included in the support plan and 
actioned 

AS ABOVE PLUS:- 

 Records of the impact of additional intensive 
interventions on pupils' knowledge, 
understanding and progress. 

 Evidence of assessments under taken, 
findings and actions taken 

 Evidence of advice from relevant professionals 
and subsequent actions taken 

 Child’s SEN support plan, evidence of its 
implementation and review of its success over 
at least 2 cycles 

 Evidence related to medical advice and/or 
Social Care involvement 

If after such action there is still concern that the child’s needs are not being met, school will consider applying 
for an Education Health Care Plan 

All parents of children with SEND are treated as partners. We recognise that parents hold key information and 
have a critical role to play in their child's education. They have unique knowledge and experience to contribute 
to the shared view of a child's needs and the best ways of supporting them. We therefore see it as essential 
that all professionals actively work with parents and value the contribution they make.
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